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Abstract

This qualitative research examines what new measures, steps, and initiatives have been done to improve the effect of standardized testing on test scores and the quality of schooling in public education today.  It is aimed by surveying and interviewing undergraduate students at the University of California, Los Angeles to compare and contrast the different types of views and opinions on standardized testing.  The study is only based on undergraduate students who attend UCLA and no other subjects outside of that area.  This study assumes that many undergraduate students at UCLA believe that standardized testing in the twenty-first century has not provided any information about what we want to know about student achievement.  Furthermore, it also assumes that standardized testing is to blame for the lack of minority students enrolling and attending UCLA this upcoming academic year.  In addition, this paper also provides an in-depth investigation among the racial boundaries and barriers that persist in standardized testing while expressing the assumptions, expectations, and perceived realities that are discussed in media depictions and popular culture on school desegregation today.  To a larger extent, this research introduces a new groundbreaking concept and theoretical framework known as systematic racial intervention to denote teachers and parent actions on promoting positive race relations in classroom while increasing academic awareness, instruction, and curriculum.  It also outlines that parents are to blame why schools in the twenty-first century are failing and not because of under-funding, large student-teacher ratio, No Child Left Behind, or under qualified teachers.  This paper concludes by arguing that it is not only best for teachers and parents to have some sort of power or right to develop assessment reform plans that reflect the broad array of academic and non-academic goals for students, but also have some sort of legal authority to which types of class a student can place themselves in surrounding the implications of race and desegregation today.  Further research might reveal whether or not teachers and parents can play a significant role in forming positive relations with minority in relations to academic achievement, school experience, and standardized testing.
Problem Statement
Throughout our nation today, Americans are taking a greater interest in public education than ever before in history.  Within recent years, questions concerning the purposes of education and the most effective means of achieving them have become major public issues discussed and debated at every level and in every area of our society (Cram & Germinario, 1998).  The common view today is that the public schools are not good enough and that something must be done to make them better.  One problem in particular is the case against standardized testing.  The idea to test an individual to determine which students are ready for the real world of work has now become insufficient and inadequate predictors of future academic success.  Needless to say, standardized testing is becoming like a creature in one those horror movies to the point that it now threatens to swallow our school systems as a whole.  In other words, we as educators need to recognize that standardized testing does not provide an objective measure of learning or a useful inducement in teaching in our education system today. Though researchers have indicated that many teachers and schools are often held accountable for student performance on tests, studies has suggested that most standardized exams today tend to measure the temporary acquisition of facts and skills, including the skill of test-taking itself, rather than genuine understanding, concept and ideas (Kohn, 2000).  With an increase demands on public education and standardized testing in the United States, this research will focus primarily on what needs to be done to improve and change the quality of public education and standardized testing in American schools today. 
Research Questions

Although a considerable amount of research have been studied to understand why national standards and tests fail to close achievement gap and how harmful a test-driven curriculum can be, limited research have been focused among what new measures has been taken to change and subsidize standardized testing in public education today.  Many of these new measure would have an important decisions about the students’ performance on the SAT, the country’s most famous assessment which is used every year to help determine the admission of hundreds of thousands of high school students to college. Admission to college also requires each student to pass a standardized test to graduate from high school.  All of these major decisions are made on the basis of tests that cannot be taught because they consist of material that is unknown and whose results are not revealed afterward so that students can learn from their errors (Jennings, 1998).  Does this seem like a very strange system of education?  Is this the reason why public schools in America are struggling to improve and, in other words, not succeeding? 
In many American schools today, most standardized tests do not inform students what they are going to be tested on nor are they told afterward which questions they answered wrong so that they can learn the material for another time.  Is this the reason why most high school students in America are not motivated to learn?  If the students do not see the relevance of what they are taught, then should they be held accountable for the material?  Do standardized test measure academic achievement?  Are they too hard for some students?  Do teachers and professors recognize the global problem surrounding standardized testing?  Are there any solutions other than standardized testing to assist educators in bringing forth the requisite changes in public schools today? 
Literature Review

In order to assess the research on test scores and quality of schooling, it is first important to outline what the social implications are in standardized testing.  Researcher Kohn (2000) examines that standardized tests are really not a work of nature but a work of politics – that it allows politicians the opportunity to express there deep concern and sympathy on our school achievement, and show that it is serious about getting tougher with students and teachers in the future.  He finds that most standardized tests are now becoming more biased than ever before because many questions today require a set of knowledge and skills from students who have parents that are well educated, students who have attended a good preschool, and families who own a computer, overhear thoughtful conversations about current events, and have taken on interesting trips.  The author states that, “Standardized testing lately have become a mechanism by which public officials can impose their will on schools, and that they are all doing so with a vengeance” (p. 37).  In other words, he believe that standardized testing is more likely than not to decrease the quality of schooling if we continue to measure ones success to one test score.  
Another researcher Jennings (1998) examines how schools are caught in a “crapshoot” in where teachers are teaching in the dark and students are being tested in the dark.  He states that, “Assessments shadow us from cradle to grace and are often used to sort the population into convenient categories for the purposes of schooling, occupation, training, promotion, and participation in sports, the performing arts and civic life” (p. 68). In other words, Jennings (1998) suggests that testing students solely for the purpose of simply reporting their scores or comparing their scores to some external benchmark is a waste of valuable time and money.
Nevertheless, Casas and Meaghan (1995) examine how standardized tests merely shift accountability from teachers and schools authorities to anonymous government officials who cannot be held accountable if tests are poorly constructed, administered, or marked.  The authors state that, “Standardized tests are anti-educational: students do not find out why they were right or wrong and teachers are also left in the dark, playing no part in the preparation of the tests and consequently having nothing to contribute to the process of educating the students through the use of these tests” (p. 37).  In other words, they illustrate that standardized testing is simply a crime – that it takes someone’s life away by placing him or her into some place where they don’t want to be rather than placing them where they need to be.  
Yet, Cram and Germinario (1998) research focuses on how children must receive more help from after-school tutoring if access to schooling is to be translated into success at school.  They state that, “If schools for the twenty-first century are going to be different, the role of the teacher will need to be transformed from the relatively independent and isolated position it currently is to one that will involve teachers in working relationships with other professionals, parents, and the full range of community members” (p. 24).  The authors imply that teachers need to collaborate within the school, collaborate with parents, and collaborate with the greater community in order to sustain school improvements.  In other words, the authors believe that a good way to improve school education is to address what is bad about it as well as to provide for more meaningful kinds of assessments of what students can do with what they understand. 
Unlike the last four studies, Meier, Sizer, and Wood (2004) examines how our frustrations to change public education within standardized testing has led the state and federal government with the world famous idea now called the “No Child Left Behind Policy.”  The No Child Left Behind policy, which now has an under-funding as much as $12 million short of the requirements of legislation, has began to make public schools even less accountable to the publics they serve.  The authors state that, “Under the No Child Left Behind program, the children of the poor will receive even more limited instruction, curriculum, and school experiences because their schools will be the first to be reported in need of improvement” (p. 3).  In other words, they believe that by opposing the No Child Left Behind act, we can transform our schools from a “test-and-punish law to a school improvement law” (p. 5).

Aside from Meier, Sizer, and Wood (2004) research, Feagin and Stephan (1980) research illustrates that minorities who attend a school dominated by other minority students would achieve at lower levels in standardized exams than school that consist of majority Whites.  They state that, “Blacks and Hispanic children who are in schools with mostly other minority students are usually denied the experience in school of associating with other ethnic groups” (p. 13).  The authors feel that this is the main reason why Blacks and Hispanics feel more prejudiced to Whites and Asians towards American education today.  A Boston survey indicates that Whites in Los Angeles dislike desegregation because many believe it would have harmful effects and that it would destroy the neighborhood school (p. 21).  In other words, they believe that the main problem with desegregation is that the program is designed to meet one goal and one goal only – to increase academic achievement but not to promote positive race relations.
Moreover, Hargreaves (2007) research emphasizes how collaborative learning in classrooms are necessary to raise standardized test scores because students would take more responsibility for knowing what needs to be known and for insuring others know what needs to be known.  He states that, “Collaborative learning is so successful at improving subject-knowledge because it can produce impressive learning gains without extra staff, promote more positive attitude towards a subject, and student-teacher relationships improve through the use of collaborative learning” (p. 189).  The author feels that collaborative assessment for learning would increase a classroom focus on learning, encourage the purpose of assessment, raise standardized test sores, and promote meaningful feedback or challenges by peers or other adults.
Namely, Brown (2004) research addresses how standardized testing does not improve teaching and learning, do not make students accountable for learning, and does not increase accountability for learning.  He states that there are, “Four major beliefs about assessment in the twenty-first century: (a) assessment improves teacher instruction and student learning by providing quality information for decision-making; (b) assessment makes students accountable for their learning; (c) teachers or schools are made accountable through assessment; and (d) assessment is irrelevant to the work of teachers and the life of students” (p. 305).  But in reality, these practical beliefs are proven to be irrelevant and insignificant ways of improving and changing the quality of public schooling today.
Specifically, Newton (2007) research indicates that there are two different types of assessments most student takes today: formative and summative assessments.  The author defines formative assessment as the “information gathered about learning as learning is taking place” while summative assessment as the “information gathered about learning after the learning have occurred.  He feels that these two assessments today both stress the process of learning, rather than the process itself. 

On the whole, Ravitch (1995) research demonstrates that changing instruction, curriculum, and the way how we use assessment can really deliver school improvements in student academic achievement.  He writes, “to help students master more challenging content, teachers must go far beyond dispensing information, giving a test, and giving a grade. They must themselves know their subjects areas deeply, and they must understand how students think if they are to create experiences that actually work to produce learning” (p. 49).  The author indicates that, “teaching is part a science with practices and procedures that are demonstrably more effective than others” (p. 54).  In other words, Racitch highly feel that teachers need to know more about how their students are doing rather than how their school is doing.  He concludes by illustrating that there are five dimensions to implement a change in public education: 1) the content of reform, 2) the faculty’s willingness and capacity for change, 3) the strength of the school as an organization, 4) support and training and 5) leadership. 
Methodology

Participants
A large significant portion of this study will be based on naturalistic field research, specifically qualitative rather than quantitative.  To complete the task, all subjects were given a short survey/questionnaire at the University of California, Los Angeles.  They were randomly approached in cafes, coffee shops, dining areas, outdoor benches, hallways, parking lots, and the student center.  By completing the study, participants were entered in a drawing to win one twenty-dollar Starbucks gift card if they completed the survey.  All participants remained anonymous throughout the study; however, contact information, such as an e-mail address or a phone number, was necessary if the subjects would like to be contacted later to claim his or her prize.  Focus was primary targeted among undergraduate students at the University of California, Los Angeles between ages 18-22 years old. Approximately 30 participants completed the study.  Fifteen of the 30 participants consisted of males and the other 15 consisted of females.  One subject, who was an associated professor in educational studies at UCLA, was interviewed following the completion of the 30 participants surveyed. 
Materials
Two clipboards, few pens or pencils, 30 survey questionnaires, and several pieces of blank paper were used to collect data from this research.  Throughout the research, a backpack was utilized to hold personal things, such as, laptop, books, and supplies. 

The short survey consisted of these items:

· Their attitudes and beliefs with standardized testing in public education.
· Whether or not teachers and faculties recognize the problem with standardized testing.
· Concerns surrounding standards and tests.

· The achievement gap in relations to standardized testing.
· The effects on parents and students with standardized testing.
(See Appendix A).

The structured interview consisted of these items:

· Their thoughts and opinions on how to change public education with assessments.
· Whether or not schools and teachers are improving in the twenty-first century.
· The difficulties and barriers that surrounds standardized testing.
· Whether or not there are any solution besides national standards and assessments.
(See Appendix B).

Procedure

Approaching individuals to par-take in the study was a difficult task.  Participants were informed that the study examined the effect of standardized testing on test scores and quality of schooling.  The subjects were all randomly chosen to participate in the study.  All had the right to accept or refuse participation in the study.  A few participants were selected in isolated environment away from people, shops, and distractions. 

Participants spent five to ten minutes discussing and completing the survey.  All subjects had the right to terminate the study if he or she felt uncomfortable completing the study.
Results
Surveys

Surveys on standardized testing and its affect to the quality of schooling were conducted at the University of California, Los Angeles.  A total of 32 participants participated in the study - 17 of the 32 consisted of males and the other 15 consisted of females.  Of the 17 males surveyed, nine were Asian-Americans and eight were Whites; on the other hand, of the 15 females selected, six were Asian-Americans and nine were Whites.


The results indicated that more males were against the idea of standardized testing than females.  Furthermore, the results also indicated that the most concerned problem of standardized testing today was the limited relevance to classroom and real-world learning.  Needless to say, majority students at UCLA believe that standardized testing fails to provide all students specifically minorities with the opportunity to achieve higher standards in education.  The evidence of the survey showed no correlation that Whites favored standardized testing over Asians.  Meaning, race has no effect on whether standardize testing was favored over one ethnic group. 


Of the 32 participants surveyed, 95 percent said that they would blame standardized testing for the lack of minority students enrolling and attending UCLA this academic year; however, 37 percent surveyed said that we need standardized test in order to measure school achievement.  In addition, 86 percent surveyed believed that many teachers, professors, and faculties at UCLA do recognize the global problem surrounding standardized testing and multiple choice exams, and 51 percent believe that the achievement gap between rich and poor students could be closed in schools if parents and teachers have some sort of legal authority to which class a student can place him or her self-in regards to race and desegregation.  The majority of the people surveyed all believe that standardized testing does not provide a theoretical foundation on what we need to do to improve the effect of standardized testing on test scores and the quality of schooling.
Interviews


An interview was conducted in the Department of Education at the University of California, Los Angeles in order to further evaluate how professors and faculties felt, such as, their attitudes and beliefs, about standardized testing and public schooling in the twenty-first century.  Professor Carlos Torres, who received a Ph.D. in International Development Education at Stanford University and currently teaches Politics of Education at UCLA this summer, was extremely excited to cooperate and participate in the study.  The subject, who was currently 50 years of age, was a Caucasian male residing in Los Angeles, California.  He expressed that testing should be an individualized and ongoing assessment of a student progress or graduation goals rather than a measure of what they know and perceive.  He state that, “Assessments of students should rather be a rich collection of information that reflects the student progress in moving through the curriculum.”  Torres mentioned that we do not need standardized testing in order to tell which students were ready for the real world.  He emphasized that many jobs in America do not really require employees to come up with the right answer on the spot.  Torres illustrated this idea how most jobs do not required an individual to take a pencil-and-paper exam in order to work as a lifeguard, a housekeeper, or even a repairman.  Rather, most jobs today require individuals to have previous experience of what one’s already done and accomplished in the past.  The idea that public schools, according to Torres, need to reformat the standardized testing and assessment in the twenty-first century should definitely be reconsidered as it waste valuable time and money from educators to change something that needs not to be changed.  He argued that standardized testing should be eliminated in public schooling and in society.

Torres later outlined how standardized testing was not designed to be hard.  He believed that standardized testing was geared to be less sophisticated kind of knowledge.  Torres stated that, “It’s not just that the tests are often ridiculously hard; it’s that they’re simply ridiculous.”  In other words, he demonstrated that standardized testing do not capture the essence of what most of us would say to be a well-educated man.  Torres goes on by arguing that standardized testing was not all that bad, but rather some were even worse.  He mentioned that the most damaging standardized testing were multiple choice exams.  Torres state, “I don’t think there’s any way to build a multiple-choice question that allows students to show what they can do with what they know.”  In other words, he outlined that student who takes a multiple choice exams usually cannot explain to society why they have chose the answer they did.  Needless to say, a multiple choice exam does not measure the same cognitive skills as measured by free-response form. 

Analysis

The results from people surveyed and interviewed indicated that many students and faculty at UCLA disapprove with the concept of measuring school achievement with standardized testing in public schools today.  The findings collected from the data may suggest that many people were aware of the growing problems with standardized testing in relations to public schooling, but were optimistic and confuse of how to bring forth a radical change into schools in the twenty-first century.  Even though this cannot be proved, an explanation may be because we Americans base our perception that teachers should be the ones changing our schools, the Board of Education will figure some kind of solution for us, or someone else who has a Ph.D. in Education would implement a new strategy to increase academic achievement in regards to standardized testing.
Cram and Germinario (1998) once proved that children must receive more help from after-school tutoring, parents, and communities if access to schooling is to be translated into success at school.  In addition, they believed that teachers need to collaborate within the school, collaborate with parents, and collaborate with the greater community in order to sustain school improvements.  I believe that the purpose of there statements was to emphasize how “pass this standardized test or you don’t graduate” actively discourages student from passing a test because of how all eyes are now on the test.  I believe that this idea would fundamentally ruin the core academic purpose of education, which was to provide every student with the opportunity to achieve to higher standards.  I believe that in order for us to change public education and standardized test, teachers and parents need have some sort of legal power or right to develop assessment reform plans that reflect the broad array of academic and non-academic goals for students.  In addition, the best way to improve standardized test scores was if parents were at the center of the classroom where they would be the one to take full initiative and full responsibility for the student’s process through the idea called Systematic Racial Intervention. 
(See P. 18).  
Limitations and Strengths

              The study only surveyed and interviewed one school.  The sample of individuals surveyed were not sufficient enough to conclude that teachers and parents should have some sort of legal power to which type of class a student can place themselves in surrounding the implications of race and desegregation.  Although this may be in true in Southern California, it may not, however, be true in Northern California.  Another limitation to be noted was that all participants surveyed were young Asian-American and Caucasian adolescents.  It did not measure the African-American and Hispanic students at UCLA. In addition, the survey focused primarily on young Asian-American and Caucasian adolescents, and did not take account on the different viewpoints among mid to older adults.  This study did not interview young individuals who were eating, smoking, or drinking to retain the integrity of the research.  A strength in the study involved the free twenty-dollar gift card giveaway to Starbucks after the completion of a survey.  This encouraged subjects to take the survey for a significant reason rather than for nothing.  
The Case for Systematic Racial Intervention
Introduction  
            Before concluding my argument against standardized testing, I would like to briefly discuss about the conceptualization for Systematic Racial Intervention.  This concept, which has been a new educational theory developed “only” through my own knowledge and personal experience this past four years as an undergraduate student at the University of California, Irvine and as an English professor at Peking University of Beijing, China, describes an effective strategy of how public schools, teachers, and parents can close the achievement gap among the poor and rich schools in America public schooling in the twenty-first century.  Systematic, which refers to methodical, is characterized by, based on, or constituting a system of order.  It can also be performed by a series of step-by-step procedure.  Racial, which distinguishes human racial groups, is the characteristic of race or races arising from the differences among groups. Intervention, which refers to an act of intervening, is the idea to dispute people from groups or things.  By combining these three words all together, I define systematic racial intervention as the ‘process of controlling ethnic groups between two people’.  These two people, which I refer to as parents and students, would make both of them collaborate with one other to find different approaches, techniques, and solutions that will not only promote positive race relations and diversity in classroom but also increase academic achievement, instruction, and curriculum for teachers in relations to standardized testing. 
Desegregation on Standardized Testing
              Before going into details about the process of this design, it is first important to understand the surrounding of how this process can be implemented into public education today.  In Feagin and Stephan (1980) study, we noted earlier that a survey conducted in Boston indicates that Whites in Los Angeles dislike desegregation because many believe it would have harmful effects and that it would destroy the neighborhood school.  This is, in fact, true; however, the effects that desegregation has for minority students in Los Angeles are by far more positive than negative.  With desegregation, African-American and Hispanic students in Los Angeles have been able to perform well on standardized testing and SATs more than ever before in the twenty-first century.  This is because Blacks and Hispanics would now be placed in to diverse classrooms that are not similar to their own counter-part.  This helps encourage minorities to be immersed in a positive, safe, equal, and fair learning environment that would not only encourage them to achieve higher on standardized testing, but also promoting positive race relation among other ethnic groups such as Asians and Whites as well.  
Personal Experience in relations to Systematic Racial Intervention

              So the question arises: if minority students are in fact improving on standardized testing and SATs, then why are many public schools failing?  This summer of 2007, my father and mother had signed me up to go overseas to Beijing, China and teach English in the most prestigious institution at Peking University after coming back here in California only to enroll in EDU50 at UC Irvine with Adam Ormand.  Before I went to China, my dad and mom had always sent me to an intensive language program during my summer vacation in Cerritos, California so I can study and enhance my Chinese skills. Born and raised in Long Beach, California, my dad, who is a lawyer, and my mom, who is a nurse, knew that learning Chinese would translate into a good future for me. However, I can tell you that for my 5 years of studying in that very intensive Chinese program, I never spoke a single Chinese to my parents until I left for Beijing, China this summer.  Why after all the years of my hard work showed little result?  Well, because I learned Chinese just like most American students do – rely on the teacher to teach me Chinese, memorize this chapter in this textbook, and pass the Chinese exam.
             The reason why I decided to share this experience is because of how we, as Americans in the twenty-first century depend way too much on the teacher to help us understand a particular subject.  In over-relying on the teacher, we run into a couple problems, the biggest of which is teacher availability.  Often the teacher is only available to the students in classroom.  In addition, there is usually a high student-teacher ratio, with as many as 40 students to one teacher in a classroom.  Only the most aggressive students get some of the teacher’s precious time or attention for individual practice.  This idea, in other words, creates a rise in high school student drop out rates while depicting a mediocre performance rate on student standardized testing exams in public schooling. 
Reasons for Systematic Racial Intervention
I believe that in order to come to a solution to this problem, we need to implement an idea what I called is Systematic Racial Intervention.  I believe that we have got everything wrong of how we can improve the quality of education in the twenty-first century - that the reason why most public schools are failing has absolutely nothing to do with under-funding, large student-teacher ratio, No Child Left Behind, under qualified teachers, Prohibition 13, or even standardized testing.  Even though many critics have disagreed with me on that topic, I believe that these attributes are really just myths that we educators would use in order to blame something on why schools are failing in the twenty-first century.  In other words, I feel that we, as Americans are simply over-thinking about what is wrong with standardized testing and public schools.  I highly think that the absolute main reason why standardized testing has ruined the quality of public schooling is because of the lack of support by parent and community involvement towards education’ and nothing to do with anything else besides that.  Parents, specifically the minorities usually have limited time to work with teachers, are unclear as to what they are expected to do, assume that teachers are responsible with how the student performs, and would sometimes find schools intimidating to approach.  I believe in order to fix this problem, the school must clearly define the purposes of parental involvement and must prepare teachers to reach out and work with parents in new or additional ways.  Needless to say, I believe that it is critical for schools to reach out to help parents to express and act on their interest in their child’s education.  Many minority parents in large minority communities today tend to have a big misunderstanding on what the purpose of schooling is, thus is be the main reason why public schools in Santa Ana, Compton, Los Angeles, and other low income school districts perform poorly on standardized testing unlike San Diego, Santa Monica, Newport Beach, and other high income school districts.
The Process of Systematic Racial Intervention
In America public schooling today, there are really only three reasons why any minority student would perform poorly in class or standardized exams: 1) Lack of support by parents to students, 2) Lack of diversity in classroom, or 3) Teachers teaching more from an authoritarian (objectivist) approach rather than a non-authoritarian (constructivist) approach.  The main purpose of the Systematic Racial Intervention program is to let parents and teachers be given the right and the legal power to change the educational system themselves by making them collaborate with one other that would bring forth support from parents to students, eliminate the feeling that minority students would have to feel uncomfortable of learning due to a lack of diversity in classroom, and would make parents to encourage teachers teach both passive and active learning in classrooms all in the idea to remove achievement gap between the rich and the poor schools, to promote positive race relations in public schools, and to improve the curriculum and standards towards academic achievement all in relations for students to achieve higher rates on standardized testing and test scores in our multi-ethnic society today.
This process would mean that all parents and teachers would have the legal authority to send their child to a more challenging or less challenging course, promote diversity by placing any minority student (whether qualified or not) into a dominant White class, to fire or decrease pay to teachers who are bad teachers, and to receive monthly financial statements regarding the school budget in relations to textbooks and after school programs.  This process, in other words, can only work if parents and teachers the twenty-first century are governed by law and that they have a choice in how schools are governed, and if schools take the initiative in seeking ways to work with parents to better define their role as partners in their child’s education.  Even though it is important that all parents must work in order to put food on the table for their child, they need to consider that their son or daughter future is more important than themselves. Parents need to realize that there son or daughter are the future of the development in America society, and that any parents to not collaborate with their teachers and schools to discuss the needs of their child indicates either that they do not care about their child future, or are very disinterested with the progress they are making in class.  By working collaboratively with parents, school personnel can come to better understand the parents’ needs and frustrations, and parents can come to understand the complexity of the teacher’s task while gaining insight into an individual strength and weaknesses and parental support for school programs.
The Future for Systematic Racial Intervention
           Further research will be conducted to investigate the strengths and the downfalls to this new program, the effects it has to society, and the implications it will have in the twenty-first century between public schooling and standardized testing today.  It is important to note that this new theory and idea has only been developed through my own personal knowledge and experience, and will continue to be an on-going research conducted at the University of California, Irvine, the Department of Education faculties, and the Board of Education in California. 
Conclusion
              This study is important because it is often argued by researchers that we as educators are finding new ways and theories to improve standardized testing and the quality of schooling, but nothing has been done to implement those strategies into public education in the twenty-first century.  There have been thousands of high scholarly journals, articles, and books describing the failures with American public education today, but the question these scholars need to ask is whether any of them are helping to change public education today.  This research, in other words, sets out to investigate one approach that I can study and apply to improve the quality of education in relations to standardized testing as a senior at the University of California, Irvine.  It is necessary for me to explore the strengths and downfalls of letting parents receive the legal power to control public schools and students, how this would affect the overall outcome of our public education system, and how this process could be implemented or started between parental and community support.  This whole research may suggest that standardized testing is not to blame for why schools are failing in the twenty-first century but rather the lack in support of parental and community involvement towards minority students.  It may also suggest that parents are really to blame for the lack of minority students enrolling and attending UCLA, and not the issues and complications surrounding the measures of standardized testing today.  Further research may reveal that parents should be the main focal point of improving the quality of public education and student performance on standardized testing and not on our demands to receive more funding, decreasing class size, eliminating No Child Left Behind, or removing under qualified teachers. 
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Appendix A

Survey

1) Age:
a. 18
b. 19

c. 20

d. 21

e. 21+

2) Gender:
a. Male



b. Female

3) What is your ethnic background?

a. Caucasian
b. Asian
       c. Hispanic     d. Black
e. Prefer not to say

4) Do you believe that we need standardized test in order to measure school 
      achievement?

a. Yes


b. No


c. Don’t know

5) Do you think that most teachers, professors, and faculties at the University of 
      California, Los Angeles recognizes the global problem surrounding standardized 
      testing and multiple choice exams?

a. Yes


b. No


c. Don’t know

6) Do you blame standardized testing for the lack of minority students enrolling and 

      attending UCLA this year?
a. Yes


b. No


c. Don’t know

7) As an undergraduate student at UCLA, what do you think is the MOST concerned 

      problem with standardized testing today?

a. Narrowness of traditional testing content

b. Mismatch between curriculum and testing content

c. Limited relevance to classroom and real-world learning

d. Too little instruction on complex thinking and problem-solving skills

8) In my opinion, I believe that standardized testing in the twenty-first century has 

      _____________?
a. Provided students with more information to help them improve their 
performance

b. Provided teachers with more information to help them improve their 
      instruction

c. Provided more information to the public for the purpose of determining 
      accountability

d. Not provided any information about what we want to know about a 

student achievement

9) I believe that the achievement gap between rich and poor students could be closed in schools if parents and teachers have some sort of legal authority to which types of class a student can place themselves in surrounding the implications of race and desegregation.
a. Agree   


b. Disagree

c. Don’t know

10)  I believe that in order to change public education and standardized testing, teachers and parents need have some sort of power or right to develop assessment reform plans that reflect the broad array of academic and non-academic goals for students.

a. Agree


b. Disagree

c. Don’t know

Appendix B

1) Would you agree we need to use standardized test in order tell which students are ready for the real world of work?

2) Would you say that standardized tests are too hard for some students?

3) Are all standardized tests that bad? Are there any good standardized tests?

4) Do most professors like you in the Department of Education at University of California, Los Angeles recognize the problems in standardized testing?

5) In your opinion, are we really stuck with standardized test forever? If not standardized test, then what?
